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YESTERDAY AND TODAY: THE TASK OF THE
UNIVERSITY
The u n iv e rs ity  h a s  becom e a  battlefie ld  of the m en ta lly  
v io len t as  to the questio n  of the p a r t the u n iv e rs ity  
should  p la y  in  m odern  in d u s tr ia lise d  society , in  the  com ­
m un ica tion  betw een rich  and poor, in  the sp ir itu a l con­
fusion  th a t follow ed the  la p se  of C h ris tian ity . The old 
idea th a t the u n iv e rs ity  is  and shou ld  be the p lace w here 
in te llig en t people w ithd raw  for the  pu rp o se  of au tono ­
m ous, unengaged, re lig io u s ly  and p o litic a lly  u n p re ­
judiced, im p a rtia l th eo re tica l th ink ing , is  s tru g g lin g  for 
its  life  a g a in s t the g ro w in g  belief th a t th e  pow ers of 
th eo re tica l th in k in g  a re  no m ore th an  in s tru m e n ts  for, 
and shou ld  not be used o therw ise  than , th e  pu rp o se  of 
ch an g in g  society  to one w hich  is  m ore ju s t, m ore hum an , 
th an  the p re v a ilin g  (cap ita lis tic ) s tru c tu re . R e jec tin g th e  
in tim id a tiv e  w ays som etim es follow ed by both sides in 
defending  th e ir  case, I do h av e  sy m p ath y  w ith  both sides: 
I s till find enough reaso n (s) to believe th a t the u n iv e rs ity  
is  so m eh o w  so m e th in g  di ffe ren t from  a  church or a p o li t i ­
cal p a r ty  or a p ressu re  group, w hile  know ing  th a t the  
u n iv e rs ity  n ev er h as  been o r  could be, and firm ly  
be liev ing  th a t it shou ld  no t be, u tte rly  aloof from  hum an 
life in its  fu llness; and there fo re  I am  p rep a red  to 
advocate th a t the u n iv e r s i ty  ou g h t to cu ltiva te  its  re la ­
tion  to su rro u n d in g  soc ie ty , bu t in  -a w ay adapted to its  
ow n p ecu lia rities , for the  u n iv e rs ity  m ay  no t ou tlive  (as 
u n iv e rs ity ) its  being  in s tru m en ta lized . The battlefie ld  
m en ta lity  o u g h t to be exchanged  by one of th o ro u g h ­
go ing  p h ilo so p h ica l reflex ion  by all people in te rested  in 
the u n iv e rs i ty ’s affairs. K now ing th a t they  fu lfill th e ir  
fa llib le  w ork w ith in  th e  cad re s  of a m ean in g fu l h is to ry  in 
w hich  a lso  the  u n iv e rs ity  cam e to be, they  shou ld  ponder, 
in the lig h t of the co n tin u ity  and  d isco n tin u ity  of h is to ry , 
abou t the ta sk  of the u n iv e rs ity  of yeste rd ay , of today and 
of tom orrow , in  a  n o n -exclu sive  d isjunc tion .
* * * *
It could be th a t th e  con tem p o rary  s tru c tu ra lis tic  
(includ ing  ca lv in is tic )  read e r w ould ask: “Why concern  
y o u rse lf  w ith  the task , and not, as fo r in s tan ce  the  c a l­
v in is t D ooyew eerd h as  done, w ith  the s tru c tu re  of the u n i­
v e rs ity ? ” C oncern ing  onese lf w ith  the ‘s tru c tu re ’ would
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then m ean  sea rch in g  for som e u n iv e rsa l idea, som e 
a rch itec tu ra l b luep rin t, som e cosm ogonical ratio  
sem in a lis  w hich  serves  as u n iv e rsa l law  a ll u n iv e rs itie s  
of a ll tim es have to obey. But we a re  rad ic a lly  separated  
from  th e  p rim ev a l o rder and from  ev ery  c lea r in s ig h t into 
soc ie ta l s tru c tu re s  th a t could have been supposed  to be 
p a r t of liv in g  in  such  an order; and an unm y stica l, non- 
specu la tive  ep istem o log ica l w ay of tran scen d in g  ou r 
h is to rica l o rd e r to a v is io n  of th is  su p ra h is to ric a l 
s tru c tu re  h as  not yet been offered.
N everthe less, som e defin ition  of ‘u n iv e rs ity ’ m u st be 
given, tha t is, if it is  supposed  to m ean som eth ing  specifi­
cally  as nam e for som e ex is tin g  soc ie ta l in s titu tio n . A nd 
those C hris tian s, who dare (as consequence of th e ir  belief 
th a t hum an  life is included in  its  full ex ten t on ly  in  its  
covenan ta l (re lig ious) bond w ith God) accept tha t 
a lthough  m a n ’s  life  shou ld  be an in tegrated  whole, a ny  
h istorica l associa tion  ten d in g  to becom e to ta litarian  
shou ld  be rejected  a s  su b s titu te  religion, need so m e such  
defin ition  a ll the m ore to se rv e  as (relative) n o rm a tive  
criterion  according to w hich  the (possib ly) no t d ifferen ­
tia tin g  bu t to ta litarian  or d esin teg ra tin g  w a ys  o f the  
u n iv e rs ity  could  be judged. T S E lio t r ig h tly  re jec ts  to ta l­
ita r ia n ism  as  being  u n ch ris tian  (see Ea, 7-26); but the 
d ilem m a of h is  position  is  th a t he does not exp lica te  the 
d ifferences am ong socie ta l re la tio n sh ip s  (such a s  s ta te , 
church , educa tiona l in s titu tio n s) so th a t w e s tay  in  the  
dark  about the borders. Dooyew eerd, on th e  o ther hand, 
be liev ing  th a t .. i t  is  im possib le  to detect firm  
boundaries  betw een the different types of socie ta l r e la ­
tio n sh ip s  if w e do no t p en e tra te  behind the social fo rm s to 
the in te rn a l s tru c tu ra l p rin c ip les  positiv ized  by th em ” 
(Df, III, 175), bu t a lso  m a in ta in in g  th a t “as to und ifferen ­
tia ted  societies, . . .  th e ir  ty p es  of socie ta l re la tio n sh ip s  
also  have s tru c tu ra l p rin c ip les , de te rm in in g  th e ir  in n e r 
na tu re , and differing  fundam en ta lly  from  th o se  of 
d ifferen tiated  ty p e s” (Df, III, 171), h as  thereby  petrified  
soc ie ta l developm ent. F o r h av in g  founded both u n ­
d ifferen tia ted  and d ifferen tia ted  socie ties on fu n d a m en ­
ta lly  d ifferen t p rin c ip le s  in  God’s w orld-order, he  has  
m ade it  im possib le  to show  w hy anyone should  p rom ote 
socie ta l d ifferen tia tion , and  so uproo ted  h is  own theo ry  of 
the h is to rica l open ing  p rocess. R egard ing  h is  theo ry  of 
the d ifferen tiated  society, since every  in s titu tio n  of ou r 
society  is  based in D ooyew eerd’s th eo ry  on som e s tru c ­
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tu ra l p rinc ip le  sovere ign  in its  own sphere, a lthough  
bound to all o thers by a re la tio n a l en tang lem en t called  
‘e n k a p s is ’ (Df, III, 170), the  question  rem a in s  w hether h is 
an a ly s is  is not a h y p o sta tiza tio n  of the con tem porary  
s ta tu s  quo, and w hether the ph ilo soph ica l ca teg o ries  in 
te rm s of w hich h is  a n a ly s is  is  bu ilt up w ill ou tlive  the test 
of tim e and societal change.
The only a lte rn a tiv e  lsft is  to search out the h is to ry  o f the  
u n iv e rs ity  for a concrete  un iversa l (m aybe a contradictio  
in term in is  to some), pecu lia r  to all u n iversities , th a t 
show s how they differ from  all o ther societal in s titu tions .
Yet how do you search  w ithou t know ing w hat to search  
for? The u n iv e rs ity  p re sen ts  itse lf w ith in  the horizon of 
hum an  experience as an in s titu tio n  (an o rg an iza tio n  of 
people) w here people w ork. We m ay ask  them  w hat they 
do, and why, and provided  th a t they do not form  som e so rt 
of secre t brotherhood, we m ay  hope for in te llig ib le  
answ ers. We m ay read  th ro u g h  th e ir  a rch iv es  w ith  the 
sam e questions in m ind, and hope to find the answ ers 
th e ir  p redecesso rs  w ould have given. If th e ir  being o r­
gan ised  in  an in s titu tio n  ev er had any  m eaning , we m ay 
hope to find som e convergences in the answ ers; and, not 
h av in g  ca tegorised  the u n iv e rs ity  beforehand in  te rm s of 
s tru c tu ra l-an a ly tic a l ca tego ries , we m ay  even hope to 
have re ta ined  a little  bit of openness to detect possib le  
v a ria b ility  in  the answ ers. The answ ers to the question  
w hat is  being  done  by the m em bers of the u n iv e rs ity , and  
w h y  (m eaning  not th e ir  u ltim a te  but th e ir  m ost d irec t 
aim s), w ill te ll us w hat ta sk  th e y  undertook as a group.
*  *  *  *
W hat re su lts  then, does the  h isto rica l s tu d y  o f the ta sk  of 
the u n iv e rs ity  p roduce?
It seem s difficu lt to d is tin g u ish  the m ediaeva l u n iv e rs ity  
from  the ca th ed ra l school th a t belonged m ost d irec tly  to 
the church . The u n iv e rs ity  itse lf  had no independent 
au th o rity , and had to bend co n stan tly  before the  pow ers of 
a  ch u rch  th a t tended to becom e a to ta li ta r ia n  pow er 
s tru c tu re . Both u n iv e rs ity  and ca thed ra l schools ex isted  
as in s titu te s  for teaching; and  they had m ore or le ss  the 
sam e educational set-up, nam ely  a basic  study  of the 
lib e ra l arts , follow ed by som e p rep a ra tio n  for an  occu­
4 0 4
pation , w hile the u n iv e rs ity  had post-g raduate  facu lties 
besides theology. The difference showed itse lf m ost 
clearly  w hen A baelard  tried  to free h im self from  the 
au th o rity  of the ca thedral schools by p u ttin g  up a p riv a te  
school w ith the aim  of doing h is  own critical research  
w ithout being forcibly  bound to the au thority  of the 
church  (see e g the Pro logue to h is  S ic  et Non, or the 
p assag e  quoted from  h is  H istoria  ca lam itatum , Wa, 
130ff). R ather the sam e m en ta lity  could be seen in  the 
quaestiones disputatae, and in  the courage St Thom as 
showed in  m ak ing  a sy n th es is  between C hristian doctrine 
and a ris to te lian ism  in the face of v io len t resistance . 
While the church  schools tra ined  th e ir  studen ts in a 
dogm afavouring  way, the un iversity , though bending to 
the dogm a, aim ed a t a re la tiv e ly  free confrontation  of the 
w idest possib le  field of research , g iv ing  a  logical q u a lifi­
cation  to its  w ork (see e g  the m ethodology of P e tru s Pere- 
g ro ssi, - 1250 a D; Wa, 165). M any factors, such as th e ir  
resp ect for au thority , sca rc ity  of books, the influence of 
the church , etc, added up to the re su lt th a t the re la tionsh ip  
of the two basic  elem ents of the academ ic com m unity 
(nam ely, m a ste rs  and studen ts) had in genera l been based 
on “the s tu d e n t’s capacity  and the teacher’s in d u s try ” 
(John of S alisbury , C arnotensis M etalogicon; Wa, 126). 
But in tensive  study w arran ts  the conclusion  th a t the 
m ediaeval u n iv e rs ity  rea lly  had been “an associa tion  
(‘u n iv e rs ita s ’ m ean ‘o rgan ised  body’ — J J  V) of m aste rs  
and sch o la rs  estab lished  in some place w ith  the in ten tion  
to study  the sc ien ces” (from the S ieteP artidas, 1263 a D, of 
K ing A lphonse of Castile, Wa, 184); in o ther w ords, it had 
been a com m unity  in w hich som e persons had the respon ­
s ib il ity  o f tra in ing  o thers to acquire the sc ien tific  habit 
by lead ing  them  into confronta tion  w ith the p rocess o f 
log ica lly  qua lified  research on a ph ilo soph ica l basis.
A fter the m iddle ages the u n iv e rs ity  declined from  its 
im portan t position, but reached an o th er peak in its 
h is to ry  in G erm any a t the beg inn ing  of the nineteenth  
century.
A ccording to, Fichte, the G erm an idealist, the un ive rs ity  
had to concern itse lf w ith the tra in ing  of students, not to 
know  facts, but to use the ir in telligence  in p rac tica l life in 
a c ritica l way. By ‘c ritic a l’ he did not m ean ‘p o lem ica l’; 
but he m ean t th a t the student, on the basis of a (to be read: 
‘F ich te’s ’) p h ilosophy , had to w ork him self in to  the
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m a te ria ls  of the specia l sciences. The sc ien tis t (not to be 
read: ‘n a tu ra l sc ie n tis t’) sees in h is  sc ien tific  w ork  an end  
in itse lf, and ought to study  in iso la tion . When one should 
h ave  asked  h im  how the la tte r  agreed  w ith  h is  a im  th a t 
the  studen t had to be tra in ed  to use  h is  in te lligence p ra c ti­
cally , he w ould have answ ered: .. e r w ird  einst, als 
vo llendeter G elehrter, in  w elcher Weise e r auch kunftig  
sein  w issenschafliche  B ildung im  Leben anw ende, in 
jedem  Falle a lle in  in  der Idee die W urzel se in es  Lebens  
haben, und n u r von ih r au s  die W irk lich k e ite rb lick e n . . . ” 
(Fa, 16). To him , good sc ien tific  tra in in g , by a good philo- 
sopher-pedagogue who understood  the socratic w ay o f 
dialogical teaching, guaran teed  good cooking  w ithout 
any  p rac tica l tra in in g  (sic! - Fa, 46). He, no doubt, saw  h is 
tra in in g  of “w issen sch aftlich er K iinstler” as tra in in g  of 
the  m ost im portan t aspect of the s tu d en t’s life, and th e re ­
fore h is  sc ien tifica l tra in in g  w as seen as education  in  the 
m ost ex tensive sense of th a t word.
Schleierm acher, F ich te’s fellow  idealist, allow ed for a bit 
m ore polem ical freedom  in  the un iv e rs ity . F or he 
accepted a su p rap e rso n a l reasonab le  sp ir it /m in d  (Geist) 
th a t leads m ank ind  in  sea rch in g  for tru th , and under its  
leadersh ip  new pa th s  could be found, the exp lo ra tion  of 
w hich  should not be supp ressed . The u n iv e rs ity  w as 
assigned  the ta sk  to aw aken  the sc ien tific  sp ir it in  the 
studen t by educating  h im  p h ilo soph ica lly , th a t is, 
lead ing  h im  in  the socratic  w a y  to in s ig h t into the  law s of 
reason  and the n ecessary  coherence of all know ledge, 
w hich  follow s “aus der u n m itte lbaren  A n sch au u n g  der 
V ernunft und ih re r  T á tig k e it” (Sa, 139). On the basis  o f 
th is  u n iversa l in s ig h t the  s tuden t w ould be able to search  
in to  the  special subjects. The u n iv e rs ity  fu lfills  its  task  
on the cro ssroads  w here fac tu a lis tic  school education 
ends in p h ilo soph ica l sy stem atiza tion , and from  w here 
the w ays to p a r tic u la r  occupa tiona l tra in in g  or 
specia lised  w ork in  a research  academ y begin. He defined 
“die Schu le a ls  das Z u sa m m en se in  der M eis ter  m it den 
L ehrburschen , die U n iv ers itá t m it den G esellen, und die 
A kadem ie a ls  V ersam m lung  der M eister un te r s ich .” 
Two im p o rtan t asp ec ts  m ay be d raw n  to th e  fore: The 
u n iv e rs ity  has  the ta sk  to train appren tices  (“G esellen” !) 
in science th rough  d irec t con tact w ith  the w ork ing  p ro ­
cess of reason , and th is  am o u n ts  to educa ting  m an  as  
m an.
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A (nother) con tem porary  of Fichte, W ilhelm  von  
H um boldt, a lso  saw  a re la tion  between the  scien tific  
tra in in g  of the u n iv e rs ity  and cu ltu ra l education  (in the 
broad sense), but he did not follow h im  in  iden tify ing  the 
la tte r  w ith the form er. A ccording to Von H um boldt the 
u n iv e rs ity  has  the ta sk  connecting  objective scien tific  
research  to the in n e r sedim ent of school education  in the 
student, as well as  to lead the studen t into m a n ife s tin g  
know ledge a lready acquired b y  doing research on h is  
own. About the re la tio n sh ip  of m aste r to studen t he says: 
“Der e rs te re r  is t n ich t fú r die letzteren. Beide sind  ftir die 
W issenschaft da . . (Vc, 256). If the u n iv e rs ity  (and also  
the research  academ y) could hope for any  success, it 
could only  be by confron ting  all its m em bers w ith  the 
“re inen  Idee der W issenschaft” (Vc, 255-6), w hich p re ­
supposed, according  to Von Hum boldt, seclusion  from  
surround ing  so c ie ty  and freedom  w ith in  the  academ ic 
circles; but real sp ir itu a l w ork could o n ly  grow  w hen the  
academ ic corps w orked  together, “dam it die gelingende 
T h á tig k e it des E inen  den A nderen begeistere  und A llen 
die A llgem eine, u rsp riin g lich e  . . .  h erv o rs trah len d e  
K raft s ich tb ar w erde . . (Vc,  255-6). And th is  w ork ing  
together, by m a ste r and student, constan tly  in  search  for 
the ideal tru th , con tribu ted  to the cu ltura l b u ild ing  up o f 
the w hole nation  and of a ll m ankind . Therefore in  the end 
sp ecia liza tion  had to be transcended , and facu lties  had  to 
w ork together, thus he lp ing  m ank ind  to reach  im m o rta ­
lity.
It has  som etim es been said  th a t these  id e a lis ts  m ade the 
u n iv e rs ity  in to  an ivo ry  tower, to ta lly  aloof from  su r­
round ing  society. But th is  is  not true. They a ll believed 
th a t the u n iv e rs ity  supplied  the peak  of education  by 
form ing  the  m ost im p o rtan t hum an  function, nam ely  
reason. They w ere so na ive ly  ra tio n a lis tic  as  to believe 
th a t sc ien tific  tra in in g  (in th e ir  sense) w as a ll one needed  
to carry  out the h ig h e st societa l resp o n sib ilitie s  su ccess­
fu lly . The ta sk  o f the u n iv e rs ity  w as to tra in  the  appren­
tices o f sc ience in com m un ity , w hich m ean t to  F ich te  and  
S ch le ierm acher, le ss  to Von H um boldt, lead ing  m en  to  
the ir  destination  as  m an.
These sam e b asic  ideas are to be found around  W orld W ar 
Tw o e x is ten tia lis tic a lly  in te rp re ted  by K arl Jasp ers , in  
the  sense  th a t in te llectua l tra in in g  w ould  lead m an  to  h is  
supra-in te llectua l destina tion  o f ex is ten tia l freedom .
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However, Ja sp e rs  w isely  rea lised  tha t sc ien tific  tra in in g  
does not guarantee occupational success, and can  serve  
only  as p rep a ra tio n  for a job. He, fo llow ing h is  idea lis tic  
p redecesso rs, re jected  the idea th a t the u n iv e rs ity  had to 
su p p ly  occupational tra in in g  courses, and held on to the 
trad itio n  th a t u n iv e rs ity  co u rses should  be s tr ic tly  
scientific. He w rote: “L ehre  h e iss t te ilnehm en  lassen  am  
F o rsch u n g sp ro zesses”; and as to the re sea rch in g  
teacher: “E r a lle in  ist lebende W issenschaft, und im 
V erkehr m it ihm  is t die W issenschaft, w ie sie u rsp riing - 
lich  ex istie rt, an schaubar. E r weckt g le iche Im pulse im  
Schuler. N ur w er se lb st forscht, kann  w esentlich  le h re n ” 
(Ja, 68-69).
In th is  whole con tex t the w ork of the n ine teen th  cen tu ry  
lib era l catholic  th in k er, C ard inal N ew m an, should  no t be 
forgotten. A lthough  m ore reserved  as to the effects of 
u n iv e rs ity  tra in in g  ou tside  the u n iv e rs ity , he also  
accentuated  the in te llec tua l, sc ien tific  tra in in g  th rough  
the acqu isition  of u n iv e rsa l (ph ilosophical) know ledge 
in a s tudy  com m unity . He hoped th a t th is  m ig h t even­
tu a lly  ra ise  the in te llec tu a l tone of society, th u s  fu rth e r­
in g  c iv ilization , and help  people to find th e ir  w ay back to 
the  church; though he ex p lic itly  rejected  the idea th a t the 
u n iv e rs ity  itse lf  should  search  for new know ledge.
These ideas about the ta sk  of the u n iv e rs ity  w ere also  in a 
sense rea lised  in practice , being  ideas of people m ost 
d irec tly  connected w ith  the u n iv e rs ity  in action. Thus we 
m ay  conclude th a t the european u n ivers ity , from  the 
m iddle ages up to about W orld W ar Two, found  its  ta sk  to 
be the sc ien tific  tra in ing  o f studen ts, b y  con fron ting  them  
w ith or le ttin g  th em  take p art in  the p ro cess  o f sc ien tific  
research. This did not m ean  th a t the u n iv e rs ity  stayed  
fu lly  ou tside  the p o litic a l and re lig io u s  arena . A ccording 
to F ich te  and S ch le ierm acher, the u n iv e rs i ty ’s p roducts  
w ere in  fact the (G erm an) p o litic a l elite, and  re lig io n  had 
to be reform ed by them  on a u n iv e rsa l sc ien tifica l basis. 
E ven Von H um boldt, then  m in is te r  of education, saw  in 
th e  u n iv e rs ity  an  object of G erm an n a tio n a l p restige . The 
u n iv e rs ity  changed  its  in te rn a tio n a l m ediaeval 
charac te r, b u t fell in to  the  han d s of the n a tio n a l s ta te . One 
of the  reaso n s  sta ted  for the founding  of the F ree  C h ris­
tian  U n iv ers ity  of A m sterdam  w as th a t the  to ta lita r ia n  
lib e ra lis t sta te , in co -operation  w ith  lib e ra lis t acade­
m icians, appoin ted  only lib e ra lis ts  in academ ic posts.
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blocking  the w ay to be tte r qualified  (but confessing) 
C h ris tian s  and Jews. P o litic ian s  and p ro fesso rs  though t 
alike, and the church  had w ithdraw n  from  ‘p u b lic ’ a ffa irs  
long before.
A no ther view  of the ta sk  of the u n iv e rs ity  p resen ted  itse lf 
in n ineteen th  cen tu ry  A m erica . K err  te lls  u s  th a t the 
u n iv e rs ity  there, an sw ering  to the q u est for schooled 
labour, s ta rted  off w ith  occupational tra in in g  for m any  
differen t types of work. The u n iv e rs ity  becam e d irec tly  
im p lica ted  th rough  its  courses, finances, ad v iso rs , in  the  
a ffa irs  o f industry , labour unions, p o litic s  and the  
governm ent. K err w elcom es th is  developm ent, as con­
sis ten t w ith  the  su rro u n d in g  society; he rea lise s , how ­
ever, th a t the re su lt is  not a u n iv e rs ity  in  the sense  of an 
academ ic study com m unity , but a non-hom ogeneous 
assem bly  of su b cu ltu res  w ith  a com m on ad m in is tra tio n . 
This ‘m u ltiv e rs ity ’ of h is is no longer a definable in s ti­
tu tion; it h a s  s im ply  becom e p a rt of the n a tional, c ap ita ­
listic , econom ic purpose. He fo rm u la tes  it th is  way: 
“K nowledge is  now cen tra l to society. It is  w anted, even 
dem anded by m ore people and m ore in s titu tio n s  th an  
ever before. The u n iv e rs ity  as producer, w ho lesa ler  and  
reta iler o f know ledge cannot escape service . K nowledge, 
today, is  for everybody’s sak e” (Ka, 114). The u n iv e rs ity ’s 
only ta sk  is  to be the p rim e  in s tru m en t in  the p roduction  
of know ledge and ex p erts  needed for a ll so rts  of m an i­
pulation ; and w hat type of know ledge and ex p erts  a re  
produced depends ‘on the needs of so c ie ty ’ (to be read: 
‘in d u s tria l, po litica l, m ilita ry  in te re s ts ’). K err en titled  
h is  book: ‘The u ses  of the u n iv e rs ity ’.
In reac tion  to the s itu a tio n  sketched  in  th a t book, an o th er 
A m erican, H E  Barnes, recen tly  w rote a book called: ‘The 
u n iv e rs ity  as the new ch u rch ’. She finds som e (su p er­
fic ial - I th ink) resem blance betw een the  m odern  A m eri­
can u n iv e rs ity  and the (m ediaeval) church: “It w ould be 
possib le  w ithou t undue violence, to sum  up the g o a ls  of 
each in iden tica l te rm s: to p o in t out the pa th  to tru th , to  
in s tru c t the young , to gu ide  m an  tow ard th e  good l i fe ” 
(Ba, 2). The ch u rch  has  been done w ith, and th e  u n iv e rs ity  
is the only  in s titu tio n  th a t is  able to su p p ly  a new  va lu e  
system , a new  secu larised  relig ion , for m ankind . T heun i- 
v e rs ity  canno t c laim  to be concerned  only  w ith  the 
n eu tra l tran sm iss io n  of know ledge, for it h as  a lready  
becom e, and has  been for a long  tim e, in v o lv e d  w ith  socia l
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change. “I  se r io u s ly  propose tha t the u n iv e rs ity  shou ld  
becom e the new  church. It is  m y conviction  th a t it has 
long  been function ing  as a church , by w hich I m ean  th a t it 
h a s  defined tru th  and hum an  good and tau g h t va lues as 
w ell as  know ledge for m any  y ea rs  but su rrep titio u s ly  
and  w ithou t know ing  the fa c t . .. . This m an-m ade relig ion  
is  w hat the s tuden ts  a re  dem anding, and the u n iv e rs ity  is  
the  in s titu tio n  w hich m u st g ive it sh e lte r  and en su re  its 
su rv iv a l and fu tu re  g ro w th ” (Ba, 35-36). H er an a ly s is  of 
th e  factual s itu a tio n  am oun ts to the sam e as th a t of Kerr. 
B ut she tr ie s  to unify the d ifferen t p a rts  of K err 's  know ­
ledge factory  by founding  it upon an exp lic it value- 
sy stem  on the basis  of w hich its  a ll-em bracing  task  could 
be fulfilled. In her p rophetic  eyes the u n iv e rs ity  is  to 
becom e the leader o f m an tow ards eschato logica l s e lf­
transcendence.
In E urope  the s itu a tio n  is a lso  changing . A lthough the 
E uropean  u n iv e rs itie s  never becam e as deeply involved 
in  societal p roblem s as those in A m erica  (or o u rs  in 
South-A frica!), the w ays o f N a zi G erm any and in ter­
na tiona l cap ita lism  opened the ey e s  to the im p lic it 
va lues at w ork in  the  u n ivers ity . So a reac tion  se t in after 
World War Two; a reaction  based on d is tru s t of any 
e x is tin g  pow er s truc tu re ; a reac tion  ag a in s t the s te rility  
of p ositiv ism , seem ing ly  con ten t w ith  descrip tive  a n a ­
lysis; a reac tion  a g a in s t a b u sive  in s tru m e n ta lis in g o f the 
u n iv e rs ity  by po litica l o r in te rn a tio n a l in d u stria l 
pow ers. H orkheim er, the N eo-M arxist, therefore p ro ­
poses to reform  the u n iv e rs ity  into a ph ilosophica l, c r iti­
cal, occupational tra in in g  centre, w here the student, in 
our b arb aric  age, as in  a  m icro-society , can  regain the  
rem em brance o f hum a n ity . But le t us no t be deceived by 
th e  te rm  ‘p h ilo so p h ica l’; he recogn izes only  hom oecono- 
m icus: “Ich glaube, d ass  liber die e rn s tes ten  F ragen  der 
P h ilosoph ie , iiber die T o ta litá t des L ebensprozesses, in 
w elchem  die M enschen n u r  ein  M om ent sind, n u r  der  
w irk lich  Urteilen kann, der eine  B ilanz zu  lesen  versteh t. 
D adurch ab er w ird  n ich t der B ilanzfachm ann  von selbst 
zum  erben der P hilosophie. Den S tudenten der N ational- 
ákonom ie is t  der V eran tw ortung  auferleg t, die tech- 
n ischen  K enntn isse , die s ie  erw erben, zu m essen  an den 
S tru k tu rg e se tzen  der W irtschaft a ls  G anzes, in  der die 
Techniken  g e lten ” (Hb-1, 12-13). And R egtien , the (form er 
studen t) a c tiv is t in H olland, te lls  u s  th a t the re  e x is ts  a 
rela tion  betw een the  (po litica lly  su re ly  not neu tra l)
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p ro fit p r incip le  in  our society  and fundam en ta l research, 
via  the applied  sciences w hich are based on fundam en ta l 
research; and a p a r t from  that, even the ind iv idua l re­
search w orker en ters the u n iv e rs ity  w ith  h is  im p lic it  
politica l pres suppositions: “W aar het de K ritische  
U niversite it om g aa t is  de confron ta tie  v an  de naieve 
w etenschappelijke  vakcycloop  m et deze toestand . Zodat 
een d iscussie  kan  on ts taan  over de w enselijkheid , de 
ju is th e id  of on ju istheid  v an  de im plic iet aanw ezige poli- 
tieke doelstellingen  in  het w etenschapsbedrijf. D at is de 
p o litise rin g  die de u n iv e rs ite it in  opstand  door za l 
m oeten m aken. Dat is  de po litieke  u n iv e rs ite it die wij 
w illen ” (Ra, 76). But, su rely , d iscussion  of the  im p lic it 
po litica l p u rp o ses  of science is not the only  form  of p o liti­
cized u n iv e rs ity  he w ants. The p o litica l d iscu ssio n  (if 
w hat h appens in  p ractice  could s till be called  
‘d iscu ss io n ’) su re ly  is not the final goal of R egtien  c s. 
This d iscussion  is  only  the  beg inn ing  of the  road  to an 
ideologized  u n iv e rs ity  w hich  could be used  to change  
society. He does not forget to add: “E r is  een n auw keurig  
doordacht ac tiep lan  op b asis  van  een fundam entele  a n a ­
lyse van  de eigen situ a tie  nodig, u itgew erk t in  een serie  
eisen to t verbe tering  van  de situa tie , w aarb ij die e isen  
getoetst zijn  aan  het c rite riu m  dat a lleen  datgene a ls  
w erkelijke  verbetering  w ordt gezien, wat de w eg naar  
nog n ie t bereik te  fundam en tele  veranderingen  open- 
houdt . . .  de en ige m ogelijkheid  te voorkom en dat de 
s tuden tenacties  te rech t kom en in  de doodlopende s tra a t 
van  in teg reerb are  co rporatieve  e isen ” (Ra, 144). He 
inv ites  s tuden ts to re fra in  from  p ro p ag a tin g  an  u topia , 
but to in filtra te  a ll sec to rs  of society on the basis  of th e  
th is w ay of action.
* * * *
The u n iv ers ity  has becom e or is  becom ing totalitarian. 
B arnes says: “. . .  it is ev ident th a t the u n iv e rs ity  is  fas t 
becom ing the cen tre  of com m unity  cu ltu ra l life. It keeps 
d is tin g u ish ed  w rite rs  and a r tis ts  on its  pay ro ll. For the  
genera l public, it p rov ides dram a, concerts, lectu res, 
a r tis tic  p roductions of all k inds, created  e ith e r by its  own 
m em bers or by those trav e llin g  g roups o r in d iv id u a ls  
w ho a re  paid  to com e and perform . A s the  root of the  
m ean ings of the w ords suggest, the ca tho lic  chu rch  and 
the u n iv e rs ity  have, each in  its  tu rn , u n d ertak en  to 
m in is te r to the w hole of society  and to unify  a ll a sp ec ts  of 
hum an  ac tiv ity ” (Ba,20-21). Ithad , u n til recen tly , th e  well-
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defined, specific  ta sk  to tra in  s tuden ts  in to  a cq u irin g  the 
sc ien tific  h ab it by b rin g in g  them  into con tact w ith , o r 
le ttin g  them  take  p a r t in  the  p rocess of scien tific  search  
fo r tru th . Now it tr ie s  to lead the  w ay to the good life.
No, I am  w rong! It becam e to ta lita r ia n  long ago. For there  
are  tw o  ty p e s  o f to ta litarian ism :  The one we find w here a 
societa l organ isa tion  acqu ires m ore and m ore tasks, 
u n re la ted  to the  ta sk  it o rig in a lly  stood for; and the  o ther 
is to be found w here an  o rg an isa tio n  defines its  ta sk  
c learly , but then  tr ie s  to incorporate o ther po ssib le  
a c tiv itie s  in to  i ts  orig ina l ta sk , th u s  (e g) reducing  those  
o th er  ac tiv ities , reg a rd le ss  of w hat they  are, to deriva ­
tiv e s  o f th is  one and o n ly  m ea n in g fu l area o f a c tiv ity  
(F ichte, c s).
H ow  should  we reac t to the v a rio u s  op tions w hich h is to ry  
offers? Should it be the ta sk  of the u n iv e rs ity  to educate  
peop le  in  an  a ll- in c lu siv e  w ay? Or m u st it be a serv ice  
in s titu te , m an u fa c tu rin g  know ledge, o r an  in s tru m en t fo r  
ch a n g in g  su rro u n d in g  soc ie ty?  O r shou ld  we s tick  to the 
s im p le  ta sk  of tra in in g  appren tices  to acquire the hab it o f 
sea rch in g  fo r  the tru th  in  a sc ien tific  w ay?
The ta sk  of the u n iv e rs ity  h as  u n til recen tly  in  E urope 
been seen as  the  tra n sm iss io n  of the .sc ien tific  habit. The 
s itu a tio n  is  chang ing , and in  m any  circ les, inc lud ing  
C h ris tian  c irc les , the tendency  is  develop ing  to define the 
ta sk  of the  u n iv e rs ity  in a w ay th a t im p lies  a ll-in c lu sive  
education  of the student. The C hris tian  th in k e rs  who go 
th is  w ay feel the  sam e need felt by B arnes on the  secu la ­
r is t  side: y o u n g  peop le  m u st be a ss is te d  to figh t the 
c u ltu ra l d es in teg ra tio n  th a t followed the d isap p ea ran ce  
of a  com m on v a lu e  system , - a d is in teg ra tio n  th a t a t tim es 
m akes ou r liv es  un b earab le  in  a v e ry  com plex society . 
This p rob lem  is  real, no doubt. Such has been the view  of 
De K lerk  (De, 79-103) w hen he sa id  th a t th e  ta sk  o f the  
u n iv e rs ity  w as to  cu ltiva te  and m o tiv a te  the stu d en t in  
the  cen tre  o f h is  being. A lthough  s till m a in ta in in g  
sc ien tific  tra in in g  as  the k e rn e l of th is  education  process, 
he  does go as fa r  as  sa y in g  th a t the  u n iv e rs ity  (as such) 
h a s  the ta sk  even  to reo rg an ise  s tu d en ts’ ex tra m u ra l 
ac tiv ities . T his seem s to be th e  view  a lso  of T a ljaa rd  (Ta, 
440) w hen he  say s  th a t the  e x tra m u ra l ‘s tu d en t life’ is  
qualified  by the s tru c tu ra l p rin c ip le  of the u n iv e rs ity  
itse lf. But w e know  a lread y  from  the  h is to ry  of the
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A m erican  u n iv e rs ity  th a t th is  m ay end up in a com pe­
tition  of sc ien tis ts  w ith  football s ta rs  fo r b rea th in g  space  
a t the u n ive rs ity . B ecause of the n um ber of people 
involved the u n iv e rs ity  s im p ly  does not h ave  th e b a s is o f  
m utua l tru st to be able to engage in real character fo rm ­
ing, w hich could im ply  such  in tim ate  questions  as  sex u a l 
guidance. And how does T aljaa rd  harm on ize  h is  su b ­
jec tin g  the s tu d e n ts ’ non-academ ic ac tiv itie s  to the 
s tru c tu ra l p rin c ip le  of the u n iv e rs ity  w ith  h is  exp lic it 
exclusion  of the le c tu rers’ non-academ ic ac tiv ities  th e re ­
from ? T heir po int of view  does con tribu te  to the in te ­
g ra tion  of h u m an  life; bu t by not b a lan c in g  it by s tre s s in g  
and w ork ing  out the w ay of d ifferen tia tion , the re su lt m ay 
be a to ta litarian u n ivers ity , and it m ay w ell be a threa t to 
the s tu d e n ts ’ own re sp o n sib ility  in th e ir  non-academ ic 
life.
G ranted th a t the rev o lu tio n ary  s tu d en ts  re a lly  a re  
search in g  for justice , we have two w ays in w h ich  the 
u n iv e rs ity  could be a serv ice  in s titu te  for su rround ing  
society: it can serve the needs of the s ta tu s  quo; or, in 
reac tion  ag a in s t the first, it can serve  the  need for socie ta l 
change. T here are also  C h ris tian  th in k e rs  who find th is  
type of view  on the u n iv e rs ity ’s ta sk  v e ry  a ttrac tive , 
because it could serve as a channel o f love  and C hristian  
in fluence  on social affairs. Thus P ro fesso r N otoham id- 
jojo from  Indonesia, w ith reference to the  rev o lu tio n a ry  
c lash  of easte rn  and w estern  cu ltu re s  in  A sia, sa y s  th a t 
the C h ris tian  u n iv e rs ity  has a p o o r-re liev in g  ta sk  in  the 
sense of dem ytho log iz ing  and de-ideologiz ing  p o litic s  
and cu ltu re , com bined w ith  the ta sk  o f occupational 
tra in ing  in the  in secu re  T hird  W orld s itu a tio n  so th a t 
there  m ig h t be people who u n d ers tan d  th e ir  p ost as  a 
s itu a tio n  to p rac tise  th e ir  ca llin g  (Nc, 33-40). Sym ons and  
M oberley say  th a t m ost people spend th e ir  w hole liv es  in 
jobs, and  the u n iv e rs ity  shou ld  tra in  them  to th a t end (Sg, 
36-37; Ma, 172). But we know  from  the A m erican  s itu a tio n , 
w hich  is the re su lt of an a ttem p t to  an sw er p rec ise ly  the 
problem  posed by N otoham idjojo, th a t the u n iv e rs ity  
tends to d is in tegra te  tha t way: on ly  som e sub jects, those  
needed a t the m om ent, are  judged w orthw h ile  s tu d y in g  
and spend ing  m oney on; and  p rec ise ly  the th o r o u g h ­
g o in g  th in k in g , w hich the  C h ris tian  u n iv e rs ity  so dearly  
needs, bleeds to death  n ex t to the speedy p roduction  of 
needed tra ined  w orkers. A nd a (C hris tian ) u n iv e rs ity  th a t 
sides w ith  a (C hristian) p o litic a l party , or w ith  the s ta tu s  
quo, or the rev o lu tio n aries , not only c rea te s  te n sio n s  in
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its m em bers (for they  m ay  d iffer from  it on soc ia l q u es­
tions), bu t endag ers  its  ow n free po litica l judgem ent, and 
m ay  lo se  i ts  educational in te g r ity  and end up being  to ta li­
tarian itself. The f irs t th in g  to be crushed  down in  such  a 
s itu a tio n  is the  peacefu l com m unal sea rch in g  for the 
tru th . S urely , the u n iv e rs ity  does, and  ough t to serve  
society; but it does so w hen its  m em bers pub lic ly  uncover 
the  no rm s th a t ough t to be obeyed by all of us, and  tra in  
the s tu d en ts  to search  fo r those no rm s in  w hateve r life 
s itu a tio n  they  m ay be. But uncovering  n o rm s m eans  
chang ing  the world in  a p e rsu a siv e  way. T h is  no t o n ly  
in teg ra tes  the u n iv e rs ity  in to  so c ie ty  in  a w ay  adapted to 
its  old traditional ta sk  but a lso  respects  the p roper  
re sp o n sib ility  in  non-academ ic life  o f all invo lved . The 
la tte r  is  the  w ay proposed  by the n ine teen th -cen tu ry  
C h ris tian  idea lis tic  th in k e r Schroff (Sf) but a lso  th a t of 
th e  con tem porary  V is s e r ’t Hooft (Vi). M oreover, the  only 
w ay I can see in w hich th e  u n iv e rs ity  w ill be able to a ttack  
the p rob lem  of m isuse  of sc ien tific  d iscoveries  is the 
tra in in g  of no rm -conscious s tuden ts, who m ay influence 
o th e rs  to be responsib le  in th e ir  word. A fter all, the dem o­
c ra tiza tio n  of the u n iv e rs ity  and in d u s try  w hich the a c t i­
v is t s tu d en ts  are  s tru g g lin g  for is in itse lf  no g u a ran tee  
tha t resp o n sib le  decisions w ill be taken.
I can  im ag ine  th a t som ebody a t th is  s tage  m ay ask  w hy I 
favour the o lder trad itio n  abou t the u n iv e rs ity ’s ta sk , 
thereby  in fact p re ss in g  the question  w hether we ough t to 
con tinue the s im p le  sc ien tific  tra in in g  of the student. 
This question  can on ly  be answ ered  on the b as is  of a 
(short) a n a ly s is  of the m ean in g  of "sc ien tific  tra in in g .”
A s to the la s t question , I th in k  we should  f irs t e s tab lish  
tha t d raw in g  a p a in tin g  of a tree  is som eth ing  different 
from  a n a ly s in g  the b iochem ical function ing  of the tree. 
S cien tific  re search  to w hich the la tte r  belongs, is a 
p ecu lia r  tradition  about the cu ltiva tio n  o f the kn o w in g  
process. S earch in g  for tru th  about all th a t (one believes 
to) ex ist(s) by w ay of a n a ly s is  based on logical 
a rg u m e n ts  seem s to m e the m ost o u ts tan d in g  p ro p erty  of 
th is  trad ition . It did a t tim es p retend  th a t it w as itse lf the 
only  w ay to tru th . It a lso  pretended to be im p artia l, 
u n iv e rsa lly  valid , and c laim ed  th a t all im ag in a tio n  and 
p riv a te  belief, and the life and w orld v iew s of the 
o rd in a ry ’ people could and should  be excluded from  its  
sea rch in g  process. Yes, it even p retended  to be able to
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supp ly  m ank ind  w ith  a new, ra tio n a l re lig ion . But if we 
could get rid  of all those  (in fact n ev e r rea lised  and h a rm ­
ful) p re ten tions, and if u n d ers tan d in g  of the w orld could 
help  us fu lfil ou r ca lling , w hat w ould h inde r u s  from  con­
tin u in g  th a t trad ition , and hand ing  it o ver to o th e rs?  This 
confronts us w ith  the question  of the re la tio n  betw een 
sc ien tific  re search  and the ‘edu ca tio n a l’ p rocess in  the 
un iversity .
The m ediaeva l u n iv e rs ity  tra in ed  its  s tuden ts  p h ilo ­
soph ica lly  and sp ec ia lis tic a lly  (in re la tio n  to the ‘h ig h e r’ 
occupations of th a t period) in a lo g ica l-c ritica l way; but 
the re  ex isted  a d isco n tin u ity  betw een the teach ing  s itu a ­
tion and the research w ork  (the la tte r  being lim ited  to the  
m asters). A n an a lo g ica l s itu a tio n  seem s to  ex ist in 
A m erica n  u n iv e rs itie s , w here the ‘b rig h te s t’ staff 
m em bers occupy research  chairs, so th a t the h ig h e r a 
m a n ’s stand ing , the le ss  he is concerned w ith  the  s tuden ts  
who are  ru n n in g  from  c lassro o m  to c lassro o m  follow ing 
specia lized  courses.
The European  trad itio n  a tta ined  its  own in s ig h t in to  the 
pedagog ical side of u n iv e rs ity  w ork, to be found in  the  
p ro p ag a tio n  of a d ia log ica l m aster-appren tice  re la tion ­
sh ip  by the id ea lis tic  th in k e rs  as w ell as in  J a s p e rs ’ view  
th a t u n iv e rs ity  teach ing  m eans to le t s tu d en ts  ta k e  part 
in the p rocess o f sc ien tific  research. And all of them  
hereby m ean t specia lized  research on a p h ilo so p h ica l - 
Von H um bold t m a y  be excep ted  as to the  ‘p h ilo so p h ic a l’ - 
basis. They understood, I th ink , th a t the  s tuden t’s tak in g  
p a r t in  the p rocess of re sea rch  un d er the in sp ir in g  
leadersh ip  of an  able sc ien tis t is  th e  best w ay to  help 
som ebody to becom e an  independent, responsib le  
research  w orker h im self. R eally  and  se rio u s ly  seek ing  
for the tru th  m eans com ing  to a  s ta n d s till a t the  m arve l in 
o rd in ary  th in g s  (Za, 1-3); and  if the ad jective ‘so c ra tic ’ 
m ig h t acq u ire  any  sen se  in  C hris tian  sc ien tific  tra in in g , 
then  su re ly  it m u st m ean  being  confron ted  w ith  God’s 
w orld  as a  dazz ling  question  m ark . I do no t see how we 
can hope to see s tu d en ts  becom ing adu lt th in k e rs  and  
sea rch ers  as  re su lt of our tra in in g  as long  a s  we let tra in ­
in g  m ean  the tran sm iss io n  of fac ts  from  the le c tu re r 's  
notebook to the s tu d en t’s notebook w ithou t p a ss in g  
th ro u g h  the m ind  of e ither. S earch in g  for th e  tru th  p re ­
su p p o ses  an a tten tiv e  a le rtn ess , n ev er accep ting  an y ­
th in g  as ‘o rd in a ry ’ o r ‘u n in te re s tin g ’, com bined w ith  a
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w illin g n ess  to argue  ca re fu lly  and rev eren tly  the  ‘w h y ?’ 
of th ings. T h is hab it is  one th a t grow s best in  com m uni­
cation , w here one th in k e r  can po in t out to the o th e r w hat 
he n eg lec ts  o r  overaccen tua tes. In th is  re la tion  the 
le c tu re r  a lso  is co n s tan tly  grow ing , and w ill soon rea lize  
th a t he is to accep t h is  s tu d en t as (junior) colleague, if 
indeed we are  to accep t th a t the u n iv e rs ity  is  the p lace  for 
sc ien tific  tra in in g .
H isto ry  confron ts u s  there fo re  w ith the p o ssib ility  of a 
com bination  of p h ilo so p h ica l (or genera l) tra in in g  w ith 
specia lized  tra in in g , o r s im p ly  specia lized  tra in in g , and 
both p rac tised  e ith er bound to the c lassroom  or in the 
re sea rch  field itself.
The C h ris tian s  E m m et (Eb, 12) and Coetzee (Cb, 6-7) have 
a lready  w arned a g a in s t the (F ichtean) dogm atic  w ay of 
incu lca tin g  one sp e c ific  ph ilo soph ica l v iew poin t as  the 
only  possib le  s ta r t in g  po in t of sc ien tific  tra in in g  - a real 
d an g er in C h ris tian  c irc les  - for th is  m eans an ideolo- 
g is in g  o f som e sy s te m  in w hich all facts can be exp la in ed  
or exp la in ed  aw ay, and the la tte r  am oun ts  to n o th ing  less 
than  an id o la tro u s s te r iliz a tio n  of the liv in g  question  
m ark  called  creation . We m ig h t then, in  a reac tio n ary  
w ay, drift over to the o th e r side and p lace the em p h a sis  on 
specia liza tion !  H ow ever, the h u m an is tic  p h ilo so p h er 
G usdorf a lready  w arn s  us th a t the u n iv e rs ity  as  such  has 
a lready  d isappeared , and only facu lties  are left over, 
because of the disregard  o f the prob lem  w hich  the 
p h ilo so p h is tic  g ro u p  tried  to solve, nam ely  the problem  
o f the  u n iv ers ita s  sc ien tia ru m  (Ga, 94-95). We can  reach 
efficiency in m an ip u la tio n  of p a r ts  of the world; but the 
w orld is a lready  p u n ish in g  us (e g th e p o llu tio n  problem ) 
for th is  frag m e n ta ry  m an ip u la tio n  w ithou t un d er­
s tan d in g  its  b asic  re la tio n a l s tru c tu re . And those 
C h ris tian s  who founded the Free U niversity  of A m ster­
dam  saw  th a t som e v in cu lu m  sc ien tia ru m  is  needed if the 
s tuden t is to acq u ire  a un ified  p ersp ec tive  (see e g Kb, 31­
33; He, 20-28).
A fter we have e lim in a ted  both ex trem es, g ra n tin g  P lato 
tha t it is  p ra c tic a lly  im possib le  to know  all th in g s 
(Sophist, 234 A), sc ien tific  tra in in g  could be am ean in g fu l 
ta sk  for the  u n iv e rs ity  if, and only if, we could find a way 
to p ersp ec tiv ized  spec ia liza tion . H aving  lived for a long 
tim e am ong E uropean  s tu d en t ac tiv is ts . I learned  tha t
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th e ir  fru s tra tio n  a t the absence of ju s t th is  is one of the 
fundam ental m otivations th a t d rives them  on in  a (som e­
tim es) b itte r strugg le . Du P less is  h as  c lea rly  show n tha t 
the  patchw ork  called S tudium  G enerale had no success in 
so lv ing  the p rob lem  (see Da, 5-55). N evertheless, a so lu ­
tion ex ists: the in tercom m unica tion  o f sc ie n tis ts  in the 
un iversity : and, as F orrester-P aton  teaches us, the co u ra ­
geous acceptance o f the burning  questions  of life and 
w orld (be it a ir  o r w ater pollution, be it ju stice , or racism , 
n u c lear w arfare , o r techn ical pow er) as leg itim ate  q u es­
tions for sc ien tific  study  (Fb, 21-25); and - fina lly  - the 
uncovering  a n a ly s is  o f the hidden co m m itm en ts  at w ork 
in  the sc ien tific  process (Be, 19-20). In the C hris tian  u n i­
v e rs ity  the  la tte r  a lso  m eans a constan t bu t open critical 
d iscussion  o f our own basic co m m itm en ts  and the 
persp ec tiv es  they are  supposed  to open to us, in  o rder to 
tran scen d  the  g rooves of one-track-m inded specia lism . If 
we re jec t th is  la s t p o ssib ility  (perspectiv ized  sp ec ia liza ­
tion), we re ject the leg itim acy  of the ex istence of the 
u n iv e rs ity  from  a C hris tian  po in t of view, w hich could for 
in s tan ce  be done by m ak ing  the arg u m en t p lau sib le  tha t 
one gets the best tra in in g  in h is  daily  job. But since  th is 
w ay of v isu a lis in g  the u n iv e rs ity ’s ta sk  obeys the norm  
of d ifferentiation , inasm uch  as  non-scien tific  life is  not 
reduced to or dom inated by science; and since  th is  also  
obeys the norm  of in teg ration , inasm uch  as the posing  of 
the b u rn ing  questions  m ake its  w ork  re lev an t to society; 
and since  th is  w ay m ay succeed in tran scen d in g  specia­
lism , I can see no reason  w hy th is  avenue could not be 
accepted as a m ean ingfu l ta sk  for the u n iversity . Or m ust 
w e su rren d er the a tta inm en t of the sc ien tific  hab it as 
m ean in g le ss?
* * * *
We live  in a tim e of cu ltu ra l c ris is . It is  a tim e in w hich 
m an has  lo st foundation and d irection. It is  a period  of 
confusion and d isin teg ra tion . It is a tim e in w hich one 
sc ien tis t says: “We sc ien tis ts  have got the r ig h t to p lay  
God" (E R Leach, quoted in  Ba, 140), w hile the o ther 
trem bles in fear for the d racu la  god-p lay ing  m an  has 
made. The actions of revo lu tionary  s tuden ts  are  not the 
ten tacles of Moscow or Peking reach in g  for us; they are 
s im ply  the c ries  for help of young people in d is tre ss . We 
need no m ore technocratic  m an ipu la to rs. What we need is 
calm , reflective, m arv e lin g  and w ondering  th in k ers  w ith
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a p ersp ec tiv e  of hope and w ith  the sp ec ia lised  know ledge 
they  need to fu lfil th e ir  ca llin g  and a w illin g n ess  to help. 
The u n iv e rs ity  is the only  in s titu tio n  I know  th a t h a s  a 
trad itio n  in  tra in in g  such people. For C hristians, ta k in g  
p a rt in u n iv e rs ity  a ffa irs  is  therefore no le ss  than obe­
dience to the com m andm en t o f love. But we m ust be ca re ­
ful not to expect too m uch of th is: th is  obedience cannot 
and  m ay  not am oun t to m ore than  a little  help; for m an is 
no t to be reduced to h is  sc ien tific  activ ity! It m ay never 
m ean  th a t the sc ien tis t tak es  over the re sp o n s ib litie s  in 
th e  nam e of expertism ; fo r the ex p erts  have a lready  failed 
in th e ir  task . A nd one does not help  som ebody by tak in g  
all h is  resp o n sib ilitie s  aw ay, but only by tra in in g  and 
encou rag in g  him  to bear them . F a ilu res the re  alw ay  s w ill 
be. P ray  not to be d iscou raged  by them .
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